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Abstract 
The main aim of entrepreneurial training is to promote entrepreneurial intentions and entrepreneurial activity by 

teaching pupils/students how to start and run their own business. Entrepreneurship is an important component in 

economic growth, particularly in rural areas with ageing populations and net out-migration. Hence, policy makers 

have encouraged primary and secondary schools to teach courses in entrepreneurship and to help pupils/students to 

start and run their own quasibusiness as part of an entrepreneurial training scheme.  National and regional authorities 

are therefore interested in studies that can confirm or reject a relationship between entrepreneurial training (ET) and 

entrepreneurial intentions (EI). 

This study investigates ET and EI among final-year students in high schools in rural Norway and Slovakia. The 

Norwegian respondents are from two counties in Western Norway, Sogn og Fjordane and Møre og Romsdal, while the 

Slovakian respondents are from Central and Eastern parts of the country. In total, there are 1,459 respondents from 

Norway and 537 from Slovakia. Data have been collected by questionnaires. We have applied regression analysis in 

order to adjust for variables other than ET affecting EI in the two countries. The dependant variable, EI, is constructed 

by combining four items that in different ways measure an individual’s intentions of becoming an entrepreneur. The 

independent variables include measures for social and cultural capital, as well as individual factors such as gender, 

career anchors, and proactive personality. 

The main results are that entrepreneurial training has a positive impact on EI in Norway, but not in Slovakia. However, 

contextual factors like leadership ambitions, a proactive personality and support from family and friends during start-

up is significantly more important for EI among Norwegian youth than participating in entrepreneurial training. 

Attending entrepreneurial courses have no effect on EI, neither in Slovakia nor in Norway. 

 

Keywords: entrepreneurship, entrepreneurial training, entrepreneurial intentions, rural areas, 

youth. 
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JEL classification: R1, J2, M2  

 

 

1 Introduction 
A high degree of entrepreneurship is required in order to create new and alternative jobs, for rural 

renewal, and to avoid loss of population from less developed rural regions. Youth unemployment 

is a problem of economic policy that affects national aggregate productivity and the use of human 

capital (Puškárová, 2015). Therefore, creating new enterprises is an important goal of regional and 

rural development policies and entrepreneurial courses/training should play a vital role in 

increasing the EI because growing up in an entrepreneurial environment is not common for the 

majority of school-aged youth.  

 

Previous studies (Pittaway and Cope, 2007; Martin et al., 2013; Souitaris et al., 2007) showed a 

link between entrepreneurial training/education and intentions to start a new business during 

university studies.  In 2016, 55% of high school students in Slovakia did not continue on to 

university studies (Center of Science and Technology Information of Slovak Republic). These 

students do not have opportunities to be involved in university entrepreneurial education 

programmes, therefore entrepreneurial courses and training at high school should provide sufficient 

background for running one’s own business. This is the main reason for investigating the 

relationship between EI and participation in entrepreneurial courses and/or training for high school 

students in the final year of their studies. 

 

This paper will analyse the effects of entrepreneurial courses and training schemes on young 

people’s entrepreneurial intentions in rural areas. The definition of the two concepts called 

entrepreneurial courses and entrepreneurial training, is outlined in section 3.  

 

We put forward the following hypothesis: 

Hypothesis 1: Entrepreneurial courses in high school increase entrepreneurial intentions among 

Slovak youth. 

Hypothesis 2: Entrepreneurial courses in high school increase entrepreneurial intentions among 

Norwegian youth. 

Hypothesis 3: Entrepreneurial training schemes in high school increase entrepreneurial intentions 

among Slovak youth. 

Hypothesis 4: Entrepreneurial training schemes in high school increase entrepreneurial intentions 

among Norwegian youth. 

 

We have organized the remainder of the paper as follows: we present and discuss the relevant 

literature in Section 2 and describe the methodology in Section 3. In Section 4 we present the results 

and discussion. Finally, we draw some conclusions.  

 

2 Prior research  
Entrepreneurial training aims primarily at providing students with entrepreneurial motives and 

attitudes, while traditional education is rigged for the transmission of knowledge and skills from 

tutors to students (Hansemark, 1998). In this respect, entrepreneurial training will have an indirect 

impact on entrepreneurial activity, through entrepreneurial intentions. The Commission for the 

European Communities (2006) states that “Entrepreneurship refers to an individual’s ability to turn 
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ideas into action. It includes creativity, innovation and risk taking, as well as the ability to plan and 

manage projects in order to achieve objectives”. Even though entrepreneurial training should 

provide participants with skills on how to manage and run a business, its main objective is to 

encourage student’s creative thinking and their entrepreneurial intentions.  

 

Garavan and O`Cinnéide (1994) argue that entrepreneurial education and entrepreneurial training 

serve two different purposes. The first category is aimed at providing the participants with theories 

about factors influencing an individual’s entrepreneurial intentions and his/her success rate and the 

kind of skills required for starting up one’s own business. Entrepreneurial training, in particular 

training that occurs in secondary school, focuses on how to spot good business opportunities, how 

to value alternative activities such as being a salaried worker or unemployed, and provides practical 

skills on how to run a small-scale business.    

 

According to Jamieson (1984), education in entrepreneurial training serves three different 

purposes. The first purpose is to provide classroom education about enterprise where students on 

entrepreneurial courses may learn how to manage and run a business. The second purpose is to 

provide vocational training for potential entrepreneurs and teach them how to start up and run their 

own quasi-businesses at high school or while undergraduates at university. Whereas the third 

purpose is to offer programmes designed to give newly established entrepreneurs training in how 

to manage their own firm and is focused on strategies for developing the business further and 

increasing profitability.   

 

Based on results from scientific articles published from 1985 to 1994, Gorman, Hanlon and King 

(1997) concluded that formal entrepreneurial education will increase entrepreneurial activity and 

that factors positively correlated to entrepreneurial intentions can be affected by entrepreneurial 

programmes.  

 

In an overview of research from peer-reviewed journals in the decade 1995 – 2005 presented in a 

report to the President of the USA (Consortium for Entrepreneurship Education 2008), the 

researchers conclude that entrepreneurial education does positively affect subsequent 

entrepreneurial activity, but there might be a long time span between the stimulus and the effects. 

 

Entrepreneurial education at university level increases the participant’s propensity to start up their 

own business (Vesper, 1990), while studies conducted by Hansemark (1998) and Hatten and 

Ruhland (1995) suggest that this effect is caused by entrepreneurial education affecting self-

employment as a career option. Gasse (1985) recommends that entrepreneurial intentions should 

be revealed at high school prior to students’ making their career choices.  

 

Gray and Kirkwood (2010) concluded that entrepreneurial education may encourage young people 

to entrepreneurship and that alternatives to traditional teaching methods may help students to reach 

deeper learning outcomes. In addition, the participants got better basis for  determining their career 

path as it became clearer whether entrepreneurship was a good choice for them or not. Immersion, 

collaboration, network development, and it-based distant learning were the methods used to 

improve learning effects. Evaluations of programmes involving coaching and mentoring showed 

that these methods also had a positive effect on the participants’ learning experience. 

 

McNaughton and Armitage (2010) describe successful entrepreneurship education at master level 
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in Canada. The programme aimed at solving the well-known problem of learning entrepreneurship 

through traditional teaching methods.  More experimental teaching, learning by doing, seemed to 

be better for the learning of entrepreneurship. A central idea was to integrate a practicum in the 

programme. The programme’s main objective was to avoid the constraints usually connected to 

academic teaching. It offered real world experience within the context of a university programme. 

The practicum counted for 20% in the first term, 60% in the second, and 80% in the third. In the 

practicum, students developed a commercialization plan for their own or somebody else’s business 

idea. 

 

The evaluation is from the first six cohorts of students. In spite of success in attracting students, 

there were some funding problems as the programme depended heavily on sponsors. One hundred 

and fifty students went through the programme the first six years, and 75% of these have undertaken 

some kind of entrepreneurial activity afterwards. Even if the aim of the programme is to encourage 

entrepreneurship, the result might also be that some students discover that they would rather be 

employees, and may become intrapreneurs. 

 

The majority of entrepreneurship education programmes focus on entrepreneurship in a national 

and not an international setting. The literature review conducted by Bell et al. (2010) is based on 

some Irish initiatives to make entrepreneurship education more internationally oriented. They 

argue that many of the qualifications required by international managers are similar to those 

attributed to entrepreneurs. The decision to start up a business abroad or exporting goods may be 

regarded as entrepreneurial, cf. “new markets”. According to Arpan et al. (1993), 

internationalization may be encouraged through a three-stage model: 

1. Create awareness and appreciation of international issues 

2. Developing knowledge and understanding of these issues 

3. International immersion and exposure to cross-cultural dimensions of overseas market 

environments 

 

The key is to develop an entrepreneurship education programme that can make the students go 

through these three stages. The article evaluates three models for such education, which have been 

developed at the Ulster Business School, University of Ulster, Northern Ireland. The models vary 

in terms of participants and country focus, but the authors argue that a field trip is important for all 

three stages in international entrepreneurship education. 

 

Over recent decades, entrepreneurial programmes have used process-oriented approaches with a 

theory-based component integrated into a class-owned entrepreneurial business-design (Plaschka 

and Welsh, 1990; Hammer, 2000). The main objectives is to teach the students skills in detecting 

and developing business opportunities and to conduct long-term business planning.    

   

3 Research methodology 
In this section we will explain the data collection method and how the variables have been 

operationalised. The covariance between the independent variables, of which entrepreneurial 

training is the most prominent, and entrepreneurial intentions have been tested through regression 

analysis. In addition, we have applied t-tests to test for differences between variable values in the 

Slovak and the Norwegian sample. In questions where don’t know” was a response category, this 

was removed from our analyses.  



 6th Central European Conference in Regional Science – CERS, 2017  - 44 - 

3.1. Sample and procedure 

The main purpose of the two surveys, one in rural Norway and one in urban areas of Slovakia, was 

to investigate whether entrepreneurial courses and training in primary and secondary school 

affected entrepreneurial intentions. Among other things, the pupils were asked about their plans 

for the future, their social networks, their participation in entrepreneurial training schemes and their 

attitudes toward starting their own businesses. 

 

In Norway, the data used in this study were collected by surveys at 12 different high schools in two 

counties, Sogn og Fjordane in 2011 and Møre og Romsdal in 2013. In close cooperation with the 

schools’ management and the teachers, a questionnaire was distributed to final-year pupils at the 

upper secondary level in each of the four municipalities. This helped to secure a high response rate, 

as all pupils attending school on that particular day were given time to fill in the questionnaire 

during a lesson; 1459 students responded.  

 

Data collection in Slovakia was conducted in 120 secondary schools in the central and eastern parts 

of the country. By 2016, Google questionnaires were distributed among final year students in upper 

secondary school using their e-mail at school or providing the school’s website with a link to the 

questionnaire. Students could complete questionnaires during IT-lessons or at home; 537 students 

responded.  

 

The same questionnaire was applied in both countries in the national languages.  

 

3.2. Measures  

In our analysis, we used a construct of Entrepreneurial Intentions (EI) as the dependent variable. 

We used a 4-item measure of EI, as shown in Table 1. Responses were indicated on a four-

point/five-point Likert scale ranging from 1 (“strongly agree”) to 4 or 5 (“strongly disagree”). 

Finally, the items were calculated to arrive at an EI score, which served as our dependent variable. 

EI varies from 4 to 19.  

 

We performed a factor analysis for the Norwegian sample to check whether it would be appropriate 

to describe our set of four correlated variables in terms of one or more unobserved variables 

(factors). In addition, we have estimated the Cronbach’s alpha, which is an indicator for the internal 

consistency (reliability) of a latent variable.  
 

Table 1. The EI Construct 

Variables How to measure Comment 

Item 1: It is better to have your own company 

than to work for others 
5 point ordinal scale 

1 = strongly agree  

5 = strongly disagree 

Item 2: I would start my own company even if 

the chances of economic losses were 

considerable 

5 point ordinal scale 1 = strongly agree  

5 = strongly disagree 

Item 3: Having your own company involves a 

lifestyle that suits me well  

5 point ordinal scale 1 = strongly agree  

5 = strongly disagree 

Item 4: Operate own company 
4 point ordinal scale 

1 = strongly agree  

4 = strongly disagree 

Entrepreneurial Intentions (EI) Sum of the 4 items 

above, ranging from 4-

19 

For use as the dependent 

variable in our regression 

analysis 
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Variables How to measure Comment 

Entrepreneurial Intentions (EI) - Grouped High EI = 4 – 8 

Medium 9 – 14 

Low 15 - 19 

For use as a variable in 

bivariate analysis 

   

A factor analysis showed that these four items only contained one factor with eigenvalue greater 

than 1. Our analysis shows that the chosen items describe different aspects of one latent variable; 

Entrepreneurial Intentions. Cronbach’s alpha was 0.799 and above the lower limit for internal 

consistency (0.75) proposed by Crano and Brewer (2002). Our analysis showed that removing one 

of the items the value of Cronbach’s alpha will reduce, regardless of which item is removed. The 

factor Entrepreneurial Intent thus contains items with high internal consistency.  

 

We repeated the tests for the Slovak sample to check whether it would be appropriate to describe 

our set of four correlated variables in terms of one or more unobserved variables (factors). The 

factor analysis showed that the four items only contained one factor with eigenvalue greater than 

1. Cronbach’s alpha was 0.773 and above the lower limit for internal consistency (0.75). 

Accordingly, we can aggregate the four items into one new variable in both samples. We have two 

main groups of independent variables: Contextual and individual factors. The contextual factors 

consist of cultural capital and social capital, and the individual factors include gender, career 

anchors and proactive personality. Table 2 illustrates these variables and their definitions.  

 
Table 2. Independent variables – definitions and types 

Variable Definition Variable type 

Contextual factors 

Self-employed parents  

1 = having at least one of the parents 

self–employed or owning a business,  

0 = otherwise 

Dummy Binary  

Relatives as 

role model  

1 = respondent having relatives 

owning a business,  0 = otherwise  

Dummy Binary  

 

Friends as role models 
1 = respondent having friends owning 

a business,  0 = otherwise 
Dummy Binary  

Other role models 
1 = respondent knowing others owning 

a business,  0 = otherwise 
Dummy Binary  

Perceived support 
Perceived support from 

friends/relatives to start an enterprise 
5 point ordinal scale 

Individual factors 

Gender 1 = female, 0 = otherwise  Dummy Binary  

Leadership  

Autonomy 

Creative 

Security 

Technical-functional 

competence 

Wishing to become a leader 

Favouring independence  

Motivated to create something new 

Favouring a secure life situation 

Having a scientific or academic 

interest 

4 point ordinal scale, ranging 

from 1 = very important” to 4 = 

very unimportant” for the career 

choice 

Proactive personality (PAP) 

1. I enjoy facing and overcoming 

obstacles to my ideas 

2. Nothing is more exciting than 

seeing my ideas turn into reality 

3. I excel at identifying opportunities 

4. I love to challenge the status quo 

Each item has a 5 point scale, 

from 1 = agree completely” to 5 

= disagree completely” 

 

PAP = Sum of the 5 items, 

ranging from 5 – 25 
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Variable Definition Variable type 

5. I can spot a good opportunity long 

before others can 

Entrepreneurial course in 

primary school 
1 = Yes,  0 = No Dummy Binary  

Entrepreneurial training in 

primary school 
1 = Yes,  0 = No Dummy Binary  

Entrepreneurial course in 

high school 

1 = Yes,  0 = No Dummy Binary  

Entrepreneurial training in 

high  school 

1 = Yes,  0 = No Dummy Binary  

 

Entrepreneurial training in primary school: Starting and managing one’s own quasifirm I 

(“elevbedrift”) as part of education at primary school.  The quasifirm I could be a joint venture. A 

quasifirm I is initiated and established with assistance from the school with two main purposes; 

provide pupils with some basic entrepreneurial skills and create funding for a class trip or another 

happening during the semester. The firm closes down by the end of the last semester.   

  

Entrepreneurial courses in primary school: Entrepreneurial education in primary school in 

addition to starting and managing a quasifirm I.  

 

Entrepreneurial training in high school: Starting and managing one’s own quasifirm II 

(“ungdomsbedrift”) as part of education at high school. The quasifirm II could be a joint venture 

with classmates working together. Quasifirm II is similar to quasifirm I in most aspects, with three 

major exceptions. Quasifirms II are mainly run by students taking vocational training, producing 

goods and services based on skills acquired at school, while Quasifirms I are mostly based on 

selling different items on garage sales, on door sales, on flea markets and on other occasional 

happenings. Secondly, quasifirms II have higher and more stable incomes than quasifirms I during 

the school year and the owners are entitled to a dividend if the firm makes a profit. Thirdly, 

quasifirms II are registered in the national Companies Register, coded as a quasifirm with no tax-

liabilities.   

  

Entrepreneurial courses in high school: Entrepreneurial education in high school in addition to 

starting and managing a quasifirm II.  

  

Cultural and social capital. The professions of the respondents’ parents are used to measure 

cultural capital while a respondent’s evaluation of the possibility of mobilizing the support of 

family and friends to found a new business are used as proxies for social capital. We also see role 

models as part of the social capital concept. There is an important difference between cultural and 

social capital in the way these concepts are defined and operationalised here. Cultural capital is the 

values and attitudes gained from one’s family, while social capital is the possibility of mobilizing 

resources from a society to attain one’s goal (as defined by Bourdieu, 1986).  

 

Gender. The survey included questions on demographic characteristics such as age and gender.  Of 

these, we have only used gender as an independent variable in our model. The vast majority of 

respondents is 18 or 19 years old, making the range too narrow for applying age as an independent 

variable.   
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Career anchors. Schein’s (1975) five original career anchors were included in the model based on 

questions on how important these factors were in the respondents’ career decisions: desire to 

become a leader, autonomy, creativity, security, and technical-functional competence.  

 

Proactive personality. The five items suggested by Kickul and Gundray (2002) are included in the 

PAP construct. These items are shown in Table 2. 

 

We performed similar validity and reliability tests for items connected to proactive personality as 

we did for entrepreneurial intentions.     

1. A factor analysis showed that for both countries these five items only contained one factor with 

eigenvalue greater than 1.  

2. Cronbach’s alpha was 0.817 for Norway and 0.747 for Slovakia. The indicator value based on 

Norwegian data was above the lower limit for internal consistency (0.75) proposed by Crano and 

Brewer (2002), but the Slovakian data set is marginally below this value. 

 

Both tests showed that it is appropriate to aggregate the five items to a concept called proactive 

personality. We then specified ordinary least square (OLS) models trying to estimate the effect of 

entrepreneurial courses and entrepreneurial training respectively, on entrepreneurial intentions.   

 

4 Analysis and discussion 
4.1. Results 

Table 3 shows the participation rates in entrepreneurial courses and in entrepreneurial training in 

high school in the two countries. About 25 percent of final year students in Norway and close to 

50 percent of final year students in Slovakia have participated in entrepreneurial training at high 

school, while a higher proportion of Norwegian youth have attended entrepreneurial courses 

compared to their Slovak counterparts.   

 
Table 3. Participation rate in entrepreneurial courses and training in high school. Comparison between 

Norway and Slovakia.  

 
Norway Slovakia 

Difference in participation 

rate: Norway - Slovakia 

Entrepreneurial courses  
31.4% 15.3% 

 

16.1 pp*** 

Entrepreneurial training  
27.5% 44.1% 

 

-16.6 pp*** 

N (Norway) = 1457, N (Slovakia) = 537 

Notes: We have conducted a z-test for two independent samples for the differences in participation rates between 

Norway and Slovakia. ***: p<0.001, **: p<0.01, *: p<0.05  

 

According to Table 4, there are no significant differences in EI between participants in 

entrepreneurial courses and training within each country. About one in six Norwegians and about 

50 percent of Slovak youth attending either an entrepreneurial course and/or an entrepreneurial 

training scheme have high entrepreneurial intentions.   
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Table 4. Proportion of respondents with high entrepreneurial intentions among youth in rural Norway and 

rural Slovakia attending entrepreneurial courses and/or training in high school.  

 
Norway Slovakia 

Difference in EI: Norway - 

Slovakia 

Entrepreneurial courses. High school 14.0% 54.2% -40.2 pp*** 

Entrepreneurial training. High school 17.2% 53.5% -36.3 pp*** 
N (Norway) = 1135, N (Slovakia) = 245 

Notes: We have conducted a z-test for two independent samples for the differences in participation rates between 

Norway and Slovakia. ***: p<0.001, **: p<0.01, *: p<0.05  

 

Table 5 presents the results from the OLS models.  Model 1 shows the results for Norway, while 

Model 2 presents the results for Slovakia. Overall, the models are statistically significant 

(significance of F-values p<0.001).  

 

In this paper, we will shed light on the correlation between entrepreneurial courses and training 

and EI. Other antecedents affecting rural youth’s EI in Norway and Slovakia are analysed in 

Årethun et al. (2016).   

 

Results for Norway  

Entrepreneurial training in high school do positively affect entrepreneurial intentions (p<0.05). 

Planning, implementing and running a student enterprise involves marketing and selling goods and 

services applying skills learned in high school. Even though the firm is a quasibusiness, the 

working operations are real and the possibilities of being paid dividends give students incentives 

for making an effort. Some of the students may start a similar, real business after graduation taking 

advantage of their experience with the student business.  

 

Entrepreneurial training in upper secondary school significantly influences EI, but it is not as 

important as high leadership ambitions, having a proactive personality or expecting support from 

family and friends when starting your own business. The standardized beta is quite moderate (-

0.077).   

 

In most cases, attending entrepreneurial courses and training is optional for students in upper 

secondary school. This will attract students with high entrepreneurial intentions and may cause a 

positive bias on our estimates of the effects of entrepreneurial courses and training on EI in upper 

secondary school.     

 

Neither Entrepreneurial training in primary school nor entrepreneurial courses in primary school 

and in high school, have a significant effect on EI. The quasifirm in primary school is planned and 

started on the teacher’s initiative and is frequently organized by the school administration. These 

surroundings will activate the adaptive, not the proactive, part of pupil’s mind. As mentioned 

earlier, the aim of those firms are mainly to raise funds for charity or for educational trips and the 

goods will mainly be sold at garage sales or on flea markets without any direct remuneration to the 

pupils or without any link to subjects taught at school. 

 

In addition, the insignificant effects of entrepreneurial courses and training in primary school may 

be caused by loss of memory. It is hard for final year students in high school to remember whether 

they have attended an entrepreneurial course or participated in an entrepreneurial training scheme 

when they went to primary school.   
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The regression model for Norway has an overall explanatory power of 43.6 percent.  

 

Results for Slovakia  

The regression model for Slovakia has an overall explanatory power of 39,0 percent. Neither 

entrepreneurial courses nor entrepreneurial training have a significant effect on EI among rural 

youth in Slovakia.   

 

The basic entrepreneurial training students receive in high school, is generally at a theoretical level 

within basic economic education. However, a practical programme, Junior Achievement Firm, runs 

in Slovakia and 180 secondary schools (13,5% of the total number of Slovak high schools) 

participated in the school year 2016/2017; more than 60 percent are from the central and eastern 

part of Slovakia.  

 

Our results show that, in general, Slovak student´s perceptions of their entrepreneurial training are 

that it is not sufficient for real life. Young Slovaks have quite high EI, but it seems that they lack 

sufficient entrepreneurial knowledge to help them better face challenging conditions in the real 

economy. Therefore, this result should encourage more in-depth investigation of the inner content 

and structure of entrepreneurial training of youth in secondary-level education, at least in rural 

areas suffering high unemployment rates for young people. In Slovakia in 2014, unemployment 

for the age group 15-24 was 29,7% and the share of long-term unemployment of young people on 

total unemployment was 57,2% (Central Office of Labour, Social Affairs and Family, 2016). 

Improvements could be achieved by more initiatives from schools and teachers within the practical 

programme, Junior Achievement Firm, where some students’ firms achieved international 

recognition.   

 
Table 5. Regression results for Model 1 and 2 (dependent variable is EI) 

 Model 1: Norway Model 2: Slovakia 

 Est. Ba t-stat 
p-

value 
Est. Ba t-stat 

p-

value 

(Constant)  5.363 9.832 0.000 3.791 3.791 0.000 

 Est. ßb t-stat  Est. ßb t-stat  

Parents self-employed  -0.067 -2.385 0.017 -0.037 -0.770 0.442 

Other relatives owning enterprise -0.051 -1.786 0.074 0.013 0.262 0.793 

Friends owning enterprise -0.067 -2.340 0.020 -0.087 -1.674 0.095 

Others owning enterprise -0.098 -3.411 0.001 -0.107 -2.179 0.030 

Support from family and friends 0.196 6.651 0.000 0.301 5.921 0.000 

Gender 0.131 4.392 0.000 0.110 2.270 0.024 

Leadership  0.326 10.504 0.000 0.232 4.379 0.000 

Autonomy 0.031 1.061 0.289 0.157 3.089 0.002 

Creativity  0.086 2.729 0.007 0.047 0.837 0.403 

Security -0.096 -3.343 0.001 -0.055 -1.104 0.270 

Technical-functional competence -0.078 -2.589 0.010 -0.078 -1.489 0.138 

Proactive personality 0.228 6.964 0.000 0.183 3.112 0.002 

Entrepreneurial course in primary school 0.034 1.076 0.282 0.028 0.428 0.669 

Entrepreneurial course in high school 0.012 0.392 0.695 -0.074 -1.503 0.134 

Entrepreneurial training in primary school 0.014 0.438 0.662 -0.067 -1.043 0.298 
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 Model 1: Norway Model 2: Slovakia 

 Est. Ba t-stat 
p-

value 
Est. Ba t-stat 

p-

value 

Entrepreneurial training in high school -0.061 -1.976 0.048 -0.009 -0.172 0.864 

Adjusted R2 0.436 0.390 

N 758 300 
a Unstandardized b Standardized 

 

5 Conclusion 
In many Slovak high schools, participating in entrepreneurial training schemes is a mandatory 

activity. Hence, the participants have average entrepreneurial skills and intentions, which differ 

from students offered an optional arrangement, where those with high entrepreneurial intentions 

have a higher propensity to participate.  

 

Due to higher unemployment and lower wages relative to income earned from self-employment, 

there seems to be a higher share of necessity-driven entrepreneurial intentions among Slovak youth 

compared to their Norwegian counterparts. The EI’s among Slovaks will therefore depend heavily 

on career anchors directed towards self-employment, like autonomy, and to a lesser extent on their 

participation in an entrepreneurial training scheme. 

 

Many Slovak coaches and teachers on entrepreneurial training schemes were born and raised 

during a Communist regime that was characterised by low entrepreneurial activity, and this may 

influence their skills and abilities as mentors.  Educators should purposefully design a part of the 

entrepreneurial education, i.e. both entrepreneurial courses and entrepreneurial training schemes,  

that is dedicated to decreasing anticipated negative attitudes towards new venture creation, and not 

only focus on increasing EI (Zampetakis et al., 2015). 

 

Entrepreneurial training is a mandatory activity on vocational programmes in Norwegian high 

schools, but optional on general studies. Most of the entrepreneurial education is conducted by 

combining courses and training within a quasifirm-setting. The positive effect of entrepreneurial 

training on EI could therefore partly be attributed to entrepreneurial courses as well.  

 

Optional participation in entrepreneurial training schemes pave the way for a positive selection of 

participants. Individuals opting for this programmes are they are probably above average motivated 

for starting their own business. This process could partly explain the positive correlation between 

participation in entrepreneurial training and EI. On the other hand; participating in entrepreneurial 

training could be part of an individual´s clarification process, where he/she enters the programme 

having a positive attitude towards staring his/her own business, but through the entrepreneurial 

training realize that he/she is on the wrong path.  

 

Even though entrepreneurial training have a positive impact on EI among Norwegian youth, 

contextual factors like leadership ambitions, a proactive personality and support from family and 

friends during start-up is significantly more important for EI in both countries.  Schools in Norway 

and Slovakia should therefore put more effort in motivating young people in entrepreneurship 

through supporting and building leadership ambitions.  
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